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A series of lessons by Curviculum support Teachers Carol Walters & Debbie Nelson
with technology ideas from Kara Dawson S. D. #71, Comox Valley, Vancouver Island.
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Wi ?

Generally speaking, most nonfiction text in grades one, two and three is relatively simple enough that the majority of
students are able to find a way to show that they know what an article is about. Unfortunately, by the time students
move on to grade 4 and beyond, our vulnerable students are completely lost when asked an open-ended, basic
question like this. And most other students in the class will produce a great list of details about a topic, but miss all
the main ideas.

This kit was created in an effort to address this district-wide issue. After many trials, we found a creative and concrete
method of capturing the attention of all students combined with tactile experiences to support their learning.

In one grade 2/3 classroom, the teacher commented that she had never seen one particular student manage to do what
the others in the class were doing. But these lessons are not just for our vulnerable students. ALL students benefit
from explicit instruction. Your most capable will take this information and run with it. They’ll be ready to research
topics of their own.

Like any primary skill, this one also requires lots of repeated practice. We joke that students should be rolling their eyes
at you saying, “Enough already! | know how to do this!” before moving on.

Offered in this kit are also a few suggestions to keep the eye-rolling to a minimum! In other words, we offer a few
%0 extra pieces for your most capable students to tackle.

heir examples will help others.

s. Intentionally, we have NOT asked students to add
etails to their webs. When they have shown the ability to
nd all the main ideas, this part may be added. Until then
e use oral language and partner chats as the vehicle to

scuss the interesting facts they find as they read.




Why s 1048 ol imbortants ‘“ The thing is, as cool as it is to know some
stand-out facts, children are more likely to learn
and remember the information when they can
create mental files, storing and organizing the

: D , 17
information inside larger categories.

(Calkins and Tolan 2010c)




BUt Wa |t I ... Capture the starting place of your students before you launch into

this work.

To begin, you’ll need a super interesting nonfiction article that is divided into sections
with headings or subtitles.

You'll be amazed at the initial attempts students produce when asked to pull out the
author’s main ideas from an article. Web-like responses are created, but don’t be
fooled! Most of your students will place details at the end of each arm. This is an
indication that they are focusing on details and missing the author’s main ideas. The
purpose of this work is to draw their attention toward the sections an author creates
when writing nonfiction text. Each section represents a main idea. Main ideas should
be written at the end of each arm of a web ... not details!

Main Idea Main Idea

Topic/Title

Main Idea/ \ Main Idea

BIG IDEA 52
(Whole text) sl &

Main ldea

{ Sechon Level} = oA
L gy g




Before Explicit Instruction:

This looks like a web, but this
student has missed all the main
ideas and added details at the end
of each arm on the web.

After Explicit Instruction:

The 3 main ideas have been
identified! This student is ready to
handle text as it becomes more

challenging with each new grade.



Name:

Please find a way to show that you know

what this article is about.

FORMATIVE ASSESSMENT ...




Name:

Please find a way to show that you know

what this article is about.

SUMMATIVE ASSESSMENT ...




First of Its Kind

'he Onion Lake Cree Nation wanted to

improve the quality of the education its.

children were getting. In 2003, it set up
the Kihew Waciston Cree Immersion School,
which is the first school of its kind in
Saskatchewan. Children leam in the Cree
language from nursery school to grade 4.

the fight to get every child into school,
exciting

have a part to play in

Schools

1 2001, a man named Uttam Sanjel used his.
‘own money to start the first Samata School
in Nepal. The school was made from bamboo

poles. Samata has become one of the biggest

chain of private schools in Nepal. Of the

38 000 students, three quarters

are girls.

It costs a student about $1.00

Canadian per month to attend. This

fee is very low compared to Nepal's

other private schools. Uttam
founded the Samata Schools
because he believes it's important
that every child—rich or poor—
receives a quality education. Many
past students have become
teachers, doctors, and jounalists.

On the Move!

t the age of 16, Efren Penaflorida The pushcarts are working so they are
A being used all across the Philippines.
|\ “The idea is very simple,” says Efren.
“Take kids what they need.”

wanted to help the street
children in the slums of Cavite
. This area of the Philippines is
home to many of the 250 000
street children in the country. They
don't have the money to go to school
50 Effen decided to take school to them!
He packed a backpack with books and
. supplies and gave them out to the children.
Later, that backpack changed to a pushcart
filled with books, a chalkboard, other
supplies, and tables and chairs to seat the
children for lessons, The children loved it!

At the school, Indigenous knowledge is at the
centre of what children learn. Teachers use

ceremonies and cultural activities to teach the
children. During an assembly, for example, they
sit in a circle on the floor to take part in 2

Sweelgrass cefemofyy. Since 2008, Efren and about 1200 teen
Leaming also happens outside of the volunteers have helped more than 1800
classroom, For example, to leam about water street children to learn basic English, math,
safety, the students g to a nearby pond. and science. The goal is to get the children

off the streets and into regular schools.

Srple Fes

‘ Sometimes simple fixes have a big impact

We’ve Got SOLE!

rofessor Sugata Mitra had a dream. nsome
P His dream was to build a school in Ipms of

the cloud where any child could enya,
get information and help from aduits families are
online. What's the cloud? It just another struggling to
way of storing and accessing data and feed their

children because of
drought, To help out, the

programs over the Intemnet. Children taking partin o SOLE at Pragat Shikshan Sanstha,

aschoolin Phatan, India.

In December 2013, Professor Mitra's dream
came true when the first school in the cloud lab
opened in a high school in Killingworth,
England. Since then five labs in India and two
more in the United Kingdom have opened.
These labs are called SOLES (Self-Organized
Learning Environments).

The dea for the School
in Cloud labs came out
of the “Hole-in-the-Woll"
experiment. Professor
Mitra put o computer
inthe wllin a slum In
New Delhi. Soon street
children were playing
‘gomes and browsing the
Intemnet—in English.
Their reactions sparked
the idea of SOLES.

Powered by the Sun!

n some parts of Africa there is a problem

Anyone can form a SOLE. All you need is a
computer, Internet access, and students wanting
to learn. An educator (teacher, parent,
community leader) asks a question and students
get together in small groups to find the answer
using the Intemet. f students need help, they
can ask a “granny." Grannies are volunteers
(men, women, and real grandmothers and
grandfathers) from around the world who
connect to students through Skype.

SOLES can be set up In a varlety of ways.

In countries like England, these labs are run
atter school. In developing countries like

India or Colombia, these labs can be one

of the main ways to educate children.

Azra Misbiul-huda, 17, soys the moble learning
course she took helped her to lea o rea

obile technology is beginning to change
Mnm way kids and teens in developing
ountries learn. They can use
cellphones to read books, talk to other students,
and even create content. And this can be done
both inside and outside the classroom.

government provides children with a meal at
school, For many, this meal is the only one they
will get for the day. “If we see the smoke rising in
the morning we know that food is being cooked
and we then come to school” says 13-year-old
“Thomson. What are the results? There's an
increase in the number of children going to school.

getting reliable electricity to power schools and
computers. Companies like Ambit Technology and
Dell are working with departments of education to
bring digital learning to schools all across the country using mobile classrooms.
These classrooms get their power from the sun. Inside what looks like a shipping
container is a working classroom with tables and chairs, computers, e-books, and
access. The classroom is delivered by truck to a school where the solar panels.

are installed. In just a short time, the classroom is up and running.

Before & After Explicit Instruction:
In Teyo’s reflection, he indicated it was hard to
find the main ideas in a nonfiction article. But
after a series of lessons in which students
were noticing the organization of nonfiction,
Teyo stated that he could easily find them!



Schools

1 2001, 2 man named Uttam Sanjel used his

38 000 students, three quarters
are gils.

It costs a student about $1.00
Canadian per month to attend. This
fee is very low compared to Nepal's
other private schools. Uttam
founded the Samata Schools
because he believes its important
that every child—rich or poor—
receives a quality education. Many
past students have bec

teachers, doctors, and journalists.

On the Move!

Ax the age of 16, Efren Pefiaflorida

The pushcarts are working so they are
being used all across the Philippines.
“The idea is very simple.” says Efren.
“Take kids what they need.

wanted to help the street
children in the slums of Cavite

City. This area of the Philippines is

home to many of the 250 000
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50 Effen decided to take school to them!
He packed a backpack with books and

. supplies and gave them out to the chidren.
Later, that backpack changed to a pushcart
filed with books, a chalkboard, other
‘supplies, and tables and chairs to seat the
children for lessons. The children loved it!
Since 2008, Efren and about 1200 t
volunteers have helped more than 1800
street children to leam basic English, math,
and science. The goal is to get the children
ofthe sreets and into regular schools.

At the school, Indigenous knowledge is at the
centre of what children leam. Teachers use
‘ceremonies and cultural activities to teach the
children. During an assembly, for example, they
it in a circle on the floor to take part in a
Sweetgrass ceremony.

Improve the quality of the education its
children were getting. In 2003, it set up
Kihew Waciston Cree Immersion School,
which s the fist school of its kind in
‘Saskatchewan. Children learn in the Cree
language from nursery school to grade 4.

TM Onlon Lake Cree Nation wanted to

Leaming also happens outside of the
classroom. For example, to leam about water
safety, the students g0 to a nearby pond.

We've Got SOLE!

fofessor Sugata Mitra had a dream.
His dream was to build a school in
the cloud where any chid could

get information and help from adults

online. What's the cloud? It's just another

way of storing and accessing data and

programs over e Intemet. Chldentakingprtn 0 SOLE ot Progot Shiksh Sanste,

In December 2013, Professor Mitra's dream 05chos!in Pholtan, ndie.

came true when the fist school in the cloud lab

©opened in a high school in Killingworth, Anyone cin form & SOLE. Al you néed s 3

Engiand, Since then fve labs in Indi and two €O, et access, and students wanling

e Enat Pt e e o learn. An educator (teache, parent,

e tabe e Called SoLES (blf Opanineg  communty leaden) asks a queston and students

Leaming Environments). get together in small groups to find the answer

using the Interme. If students need help, they
The dea orthe School €N 8k & “granny." Grannies are volunteers

(men, women, and

‘gandfathers) from around the world who

connect to students through Skype.

‘SOLES can be set up In a varlety of ways.

In countries like England, these labs are run

after school. In developing countries like

India or Colombia, these labs can be one

of the main ways to educate chidren.

Powered by the Sun!

n some parts of Africa there is a problem
getting reliable electrcity to power schools and
: ke Ambit Technology and
Dell are working with departments of education to
bring digital learning to schools all across the country using mobile classrooms.
‘These classrooms get their power from the sun. Inside what looks like a shipping
irs, computers, e-books, and

Intemet access. The i delivered by truck to a school where the solar panels
are installed. In just a short time, the classroom is up and running.

container is a working classroom with tables a

Isym plelEixes

Ao Mistib-s huda, 17,05 the mblle earming

have a big impact!

families are
struggling to
fecd ther

children because of
drought, To help out, the
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cellphones 0 read books, talk to oher students,

school,For
will et for the day “If weseethe smke rising in
the morning we know that ood is being cooked
and we then come to school”says 3-year-old
“Thoms “There'san

Before & After Explicit

Instruction:

Please notice how Maddox learned
to use the headings in the article
to identify all the main ideas. In
the formative assessment on day
one, Maddox was not sure how to
locate the main ideas of a
nonfiction article.



Schools

Before & After Explicit

Instruction:
Jemin used to search within each
paragraph for the main idea. Now
Jemin knows to pay attention to
each heading. Did you notice the
: ( sad face notation on the
formative assessment on day 1?



Before & After Explicit

o Schools

Instruction:
Jasmine has also learned how
nonfiction text is organized. She
was able to show her

>
First of Its Kind

T

understanding of topic, main ideas,
and a few details.




Before & After
Explicit Instruction:

Before this series of lessons, Sieva

Bamboo
Schools

lunn.
i

wasn’t sure that nonfiction and

On the Move!

e age o 6, Even Perafrids
waried t0 helgthe sret

fiction were organized differently.

But now she does and she even

showed a preference for Power

Notes rather than making a web.




Showing Ability to Make a Main Ideas Web
FORMATIVE /7 SUMMATIVE ASSESSMENT
Formative Date: Summative Date:

° Topic/title is in the centre of the web
. Number of arms represent the sections of the text (e.g. headings or subtitles = 3 arms on web)

° Arms of the web are evenly spaced apart demonstrating organized note-making

At a starting place Demonstrating Some Understanding Most Criteria (above) Met
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This formative/
summative
assessment is typical
for most grade 2—5
classes. Most
students are, "at a
starting place” when
we take stock of
their ability to find
the main ideas in a
nonfiction article.
After just a few,
explicitly taught
lessons, all students
show significant gains.




The pink font shows a summative assessment. Progress is clear!




“How many arms dO you put on a W@b?” When most primary students are asked this question, you

usually hear a variety of numbers offered as a response (3! 6! 7, 8, 9! ... as many as you want!). But does anyone offer an
answer that connects with the text? The organization of nonfiction text is so important, yet quite often we jump to the
content or information, because we want our students to learn it. But when we back up a bit and ask students what they
notice, think and wonder about how the information is organized on a page, we prepare them for reading skills that will
transfer to any text at all. Ask questions such as:

“How many arms are there on a web?”
“What do we notice, think and wonder about how this text is organized?”

“How do writers of nonfiction text help their readers to figure out the main ideas?”

“Do you think writers of nonfiction text want their important ideas to be

understood by their readers?”’ How Do We Increase Student Engagement?

How do they make sure this happens?”’

Co-constructed Clear Learning Questions: Using

o Intentions ordl language to
/ prompt thinking

“ What do er'te V‘S do tO W\a ke Su re the l'r ' Ownership, Ensagemenf, Motivation,
X Self-Regulation & Goal Statements
- £ oY e

Descriptive | g Peer z;;)d Self
Feedback - Assessments

FORMATIVE ASSESSMENT STRATEGIES

D71 - Based o the wok of Black, Carnarn, Conper, Gregoey. Davies, Habert, Kaser, Shggs & Wi

important ideas are jumping off the page?”



In Tanny McGregor’s book, Comprehension Connections there are lots of amazing

lessons to launch this ‘determining

importance’ work.

On page 78 Tanny McGregor offers a
wonderful lesson about going for a jog, but
not knowing what items to bring from her
purse. When items are shared, there tends
to be lots of wonderful discussion about
what to bring and what to leave at home.
Keys for example tend to be a hot topic.
Some children say, “You don’t run with

eys! They’re bulky and make lots of noise.”
Others respond by saying that the jogger
may have driven to their jogging site and

will need to lock their car and get back into it.

”
!

They will also need their keys to drive back home

The other fabulous lesson Tanny offers on page 80 requires cooked spaghetti, water,
a colander, and a pot. You know kids are going to love it when the list of ingredients
includes spaghetti! The idea is to talk about nonfiction text and ask if it’s possible
to remember every single bit of information an author writes about? When the
spaghetti and water are poured through a strainer or colander, the water pours away
nd the main part is left! A tactile lesson like this will help students to understand
the connection to reading and how it’s just like that; we pour away all the parts that
don’t really matter and stick with the important stuff.



When reading nonfiction, does an author expect us to remember everything?
We use pasta as an analogy.

When we read nonfiction, we need to let some of the author’s message go. We
remember the main ideas and many of the details, but some ... we let go!




Do authors dump all their information in one spot

when writing nonfiction text? This is messy! Dumping everything in one spot

would be difficult to understand!




Instead of dumping all their information into one
big pile, what do authors of nonfiction do? How do

we know what each pile, or section of text, is
about?




Each pile has a heading that explains what all the details will be about.

‘The Queen’ is our topic.

Each heading tells us a main idea about the Queen

The Monarch

Canada’s Government
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“How do writers of nonfiction text help their readers to figure out the main ideas?”’

In a darkened room, invite students to shine a flash light on the parts of the page in which the author is helping us to find the
main ideas. There are many parts of nonfiction text that alert us to the author’s ideas, so there will be lots of places to shine a
flashlight. Accept all answers because there will be lots of correct options: pictures are a valuable source of main idea
information, labels and picture captions also help us determine importance. But when setting up a main ideas web, many of
our students are confused with all these options. Narrowing it down can be a relief to students who don’t know what they’re
supposed to do.

After they’ve shone a light on just about everything on the page, ask students to narrow this long list. Giving clues is often a
great way to get students to arrive at the answer we’re looking for. Count up how many headings there are on the page
they’re looking at and say,
“Does anyone notice
something that’s really
important. | see 3 of these on
this page.” Headings are
usually in a larger font than all
the other text and they are

usually in bold. Once students have

noticed these 3 headings, explain that authors use headings to make their main ideas stand out
and alert us to their main ideas. And it’s these heading that are used to make a main ideas
web. So we really want students to notice them. We can nudge them to notice this
nonfiction text feature using another strategy from Tanny McGregor.




Accept all answers because there will be a lot of light shining on everything in the text!

Then start to narrow it down.

‘" : ) :
What might be an author’s most important ways

: . ”
of sharing main ideas?

The picture captions?

The paragraphs?

The pictures?

The sidebars?




Some text just lends itself to shine a flashlight on it! Notice the

\

round circles in which headings have been offered center stage!

What Size Are

the Planets?

Mercury is the smallest planet
in our solar system. Itis not
much bigger than Earth’s moon.
Venus and Earth are almost the
same size, but Venus has hot,
poisonous gases.

KOMODO
DRAGON

The komodo dragon is the
biggest lizard in the world.

SIBERIAN
TIGER

The Siberian tiger is the
biggest cat in the world. Ars Hot Planets?
The hot planets are the two planets
closest to the Sun. They are
Mercury and Venus. Mercury and
Venus are very diflerent from our
planet, Earth, but all three planets
have a rocky surface.

It is longer than a picnic table.
It is as long as two bathtubs.

STICK Think about
h
INSECT Bt 1)
Can you visualize

how long your
ruler is?

GIRAFFE

The giraffe is the tallest

The stick insect is the longest

insect in the world.

animal in the world.
. Itis about as long ‘

Itis about as tall as a ) asaruler.

Think about
what you already
know. Would a
giraffe be as tall
as your home?

two-storey house.

Earth, and the Moon. Earth
s a little blg th

How do reptiles use mud?
Reptiles such as alligators and crocodiles use
mud to build nests. An alligator piles up mud and

Why do flamingos make

mud nests? Flamingos use their

beaks to pile mud
of

Can you eat off plates
made from soil ?

Clay is part of soil. When you mix clay with

water, you can shape it into plates, pots, and
cups. Pottery is then baked in an oven or by the
Applying sun until it hardens. Clay pottery is very s::ng
Strategi and lasts a long time.
Charscteriatics How many living things
of Question-
and-Answer are there in soil?
Text Pattern
As you read, look Millions! Thousands of spiders, worms, and
for characteristics of insects can live in just one small square of soil.
question-and-answer Insects like ants and beetles are easy to see.
i reter A water bear can be seen only with a
* Each question microscope. Foxes and rabbits live in solil, too.
m:‘& They live in holes in the ground or in the sides
y of hills. Tiny plants called algae grow inside soil.
jRANEWSE Otvs. They look like green pleces of string.
‘A mole moves through
the soil using its claws.

Its strong arms easily
push soil out of its way.

Is mud good for your skin?

Yes. Mud contains vitamins and minerals.

In some parts of the world, people use mud
to treat burns and insect bites. Mud baths can
help tired muscles feel better.

sl the Environment

Flamingos may look like they're making mud pes: on the shores

with their curved beaks, but they're not. They are
making huge mud nests. The large nests protect
the flamingos’ eggs and babies from the hot
ground and from rising water that could fiood

lakes and rivers.

the nests.

A o ; o f
1100 Soilsin the Environment Q

Where do cliff swallows build
theirmud nests?

Cliff swallows use mud to build cup-shaped
rests on high cliffs, on rock walls, and even
under bridges. Their small nests are lined with
feathers and grasses. The nest is a cozy home
for the eggs and young chicks.

plants, and then lays eqgs in the middle of the.
pile. The Nile crocodile digs a hole in the mud
and lays eggs in it. The crocodile then covers

up the hole with mud.

This alligator is
protecting its eggs.

Why do some animals

wear mud?

Mud keeps the animals' skin cool. Rhinoceroses,
warthogs, and elephants cover themselves in
mud from head to tail. The mud also dries into
a hard, crusty coat that stops mosquitoes from
biting the animal.




Using Overhead Transparencies

Late primary students are usually familiar enough with webs to know that the topic or title goes in the center. If we gather up
a box of those old, overhead transparencies, and tape two of them together, we have an 11 x 17 page that can be placed over

top of most text.

Any nonfiction text will do as long as it is organized around headings. Some nonfiction text leaves them out. These text
samples can be useful later for those students ready for a challenge, but to start we need articles with headings.

The following photos demonstrate this transparency strategy. Students love putting a transparency over top of the text. They

can trace the title into the center of the page. Once the title is written down in the center of their web,

they are ready to create the first arm on their web.

Tracing headings on overhead
transparencies makes webbing mo




Offer students lots and lots of practice with a

variety of nonfiction articles. We want them to
get to the stage where they are rolling their

eyes at us saying, “Enough already! | know how
to do this!”




“Would you like paper or plastic today?”

Normally this is a question we get asked in the grocery store, but following the gradual release of responsibility, many

==

students are now ready to try making their webs on paper rather than plastic.
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After Lots of Continued Practice ... Turn it into a Question!

After lots of continued practice, using a variety of different nonfiction text, all students can feel sturdy with this skill. Our
most capable students will quickly run with this and be ready for a nudge forward. An Adrienne Gear strategy is a perfect
addition.

On page 93, Adrienne Gear offers a strategy called, ‘Turning it Into a Question’. For students
who are ready for another piece, each heading they have been ‘copying’ onto their
transparency or paper web, can be converted into a question. Quick modelling of this strategy
is usually sufficient for these students.

Often, our impulse is to get our most capable students adding details to their web. Turning it
into a Question offers a solution to move them forward a bit without rushing the development
of skills.

Within a very short period some students are ready for yet another nudge forward. If we
simply invite them to find a partner who is at the same stage, we can suggest that they buddy read the paragraphs(s) located
below the heading in their text. They can compare the questions they wrote about the heading, read the paragraph(s) and
see if the information answered their question. If it didn’t, their job will be to rewrite the question for their heading to make
it fit the text. S

Sophia is setting up her web using the
headings from the text. She is now
ready to turn each heading into a
question. Instead of her heading
being, “Why animals Hibernate,” it
can be written as, “Why do Animals
Hibernate?”




And even more Strategies to

Teach Main Ideas S L O W L Y!

Many new resources are really well organized with quick grab and go strategies. Jennifer
Serravallo’s book, The Reading Strategies Book has a fabulous table of contents and one-

page, quick-to-read, quick to use, solid strategies.

woail

Supporting Comprehension
in Nonfiction:
Determining Key Details

| Strategy 9.1 Compare New to Known 250
9.2 Reading with a Sense of “Wow" 251
9.3 ASpin on KWL 252
94 Check Yourself 253

95 Gather Up Fats 254
96 Cons\slemly Ask, "How
97 Click ang Clunk 256

Goal 9 which starts on page 246, contains a series of lessons about Supporting Comprehension
in Nonfiction: Determining Key Details. Her language is a bit different than other texts, which

Do | Know?" 2565

98 Reaq, Cover, Remember, Retell 257

. . . . . . . 99 Generic, Not Specific »
is unfortunate, but this section isn’t about gathering details. Rather she calls them, ’Key Details’ o S o
1 Lode aText 260
which means they are facts that support each main idea. o f::j:;mexr 21
9.14 oy, oo:,:e,r:rus IMeresting 26,
218 Using g, :::be,s “
. . . . . 9.16 ing In i
- There are several great lessons within this section, but using a : (K‘flgiénl?slv“z“é’;'slmpo,mnl
po— — 1 Followip, B
XJGa’mer Up Fads! bucket to gather up facts, is kid-friendly through and through. | B Mg o % 206

819 Eygy 9 Questions o,

m With this strategy students gather interesting facts from the o 2
nonfiction text the are reading or hearing.

F%T E, F%?

1 ;%r @r Having students sort these facts and create their own headings,

. becomes another great way to reinforce these determining importance skills.

|
‘%T In kindergarten and grade one classes, this work can all be done orally with the teacher scribing
facts.




Toke your time explicitly teaching and luring
student attention to the main ideas. But once it's
Pully uhderstood, it's time to introduce students +o

all the in+cr'cs+ing Facts about a topic.

The Pollowina pages offer a Few ideas dbout next

9+cp9.



A huge web was created on the carpet of this k/1 class. Students gathered facts from the text as it was read

aloud to them. The teacher scribed each fact. Next the facts were sorted so all the details were organized under

headings! Our book about sea lions was placed in the center of our web to show our topic!

Creating a Main
Ideas life-size

web.

Species named affer places




Next S+cpf-:r-
I they're r'cady For details try this ..

In her aradcs 3 and 4 classroom, Krista Jernslet

handed out paper strips that contained lots of

details. Her students walked around the room

rcading all the strips that classmates had.
Their first job was to determine the topic

(Winter).
Once they Pigurcd out the web was about

winter, they needed to determine the main ideas.
With main ideas established, they sorted their

Foct strips under the appropriate hcadina and
made a BlG WEB on the carpet.

But WAIT, there's MOREI

From there, students were Placcd in groups and
wrote a Par‘agr‘apln about one section of the
web (winter sips, winter clothes, winter sports,
and winter weather.

Paragrophs were Placcd together so they could

see this process within a single ofternoonl

-

\\Whafmr-v Some spocks

My Fawucat sper-

/V\ﬂ least £ovourat port IS Hocls
———sr =l
Lve never 9oce st iin, befor. i
Live never bee.. P Hr)ch; be s
T hate #log"‘y 'n
- e
‘ﬁ?; L ve n Sle
é\;&_ﬁa\ L alonost -(e‘Ti(‘ q‘;lhﬁ
~F sled; dcobe has AeVer

Qgone 54“,;?;,5 109 befor.

Asher has o
befor but neio9%fe Forbacding

¥ Mai®/fe ¢ o e ~

4 P oo TiPe  0F weather 'S Sho

Rain - : = — e

cott Bleriis mild O roi Makes me 1oy
Eicerss MY TNICd LeaST ravo rate gereo:
Veort Cold ang so is h-FrMs:

oA

{
S
L dont ‘Ui o Brinwisn
<> \a winte
Y ikeh
ot choco jake but+
Some Fimers 45 by
APplecider s o,y i best

Po You Lite warm mi

M) fav :
)/ oUute Drink s By, £ LeeaN

jo\cly,,
hugsen
MA341S on



Texts Get More Complex

“Bear in mind that as texts get more complex, this task of supporting an idea (or topic)
with related details becomes more challenging. In first and second grade level books,
the text is often very cohesive and it would be hard to find a detail that strays from
the main topic of the book. As texts get more complex, the density of information
increases, meaning there is more information on every page. In books at these
levels, not all of the details align to the main idea. And by four or fifth grade, the texts
are often complex enough to have multiple main ideas, a greater increase in words on
each page, and even text features that add extra information to complement the
information in the main text, meaning the reader needs to sort through even more
facts from a variety of locations within the book.”

Serravallo p. 247

All of this adds up to the importance of teaching these skills
really well at the late primary level. If we don’t, we are guaranteed

to lose our vulnerable students to perhaps a lifetime of struggles with text.



Using Some Technology for our Lessons

Smart Notebook:

Smart Notebook is on all the teacher computers in our district elementary schools and is on the computers in most of our
computer labs. It has a built in feature to help you create concept maps. To do this:

1. Open Smart Notebook

2. Click on the puzzle piece at the top to open up the Add-Ons
3. Click on the Concept Map icon
_[‘.'
File Edit View Insert Format Tools Add-ons Account Help
, e = R il = QR ® &
DRBOA ", FT@G MA@

F Group 1 =] Al Click on the puzzle piece to get the add ons | |-_ Click on the Concept Map to get started |
4. When the new box opens up, double click in it and then type what

your subject is in the box. This will be the middle box. Interactive Activities Handwriting to Text
5. Double click on the + at the bottom of it to create more pieces for . N S .

your web.

Smart Notebook

L TN

6. The new web pieces will connect from the card that has the + on it.

7. You can click and drag to move the web pieces around on your

page. Concept Maps Math




Ipad/Tablet Apps:

Popplet: This app can be used to organize your ideas into a colourful web and

Facts About Earth

you can add or draw pictures in it. This app is very kid-friendly. There is a free
version that you can use to make one web at a time or you can purchase the app

and make and save as many webs as you wish. This app (program) is also availa-
ble online and the online version works the same way.

Kidspiration Maps: This is a wonderful app that can be purchased for computers or

1 . ipads which leads students through creating a web and then helps them change their
web from a thought map to actual paragraphs. It is full of visual cues and activities
to help students learn . There is also the Inspiration Maps app for older students.

There are many other apps that will do mind mapping and most of them are excellent. If you decide to use ipad apps with
students, please check the approved apps list to make sure that they are safe or fill out a vetting form to have the apps ap-

proved (http://www.learn71.ca/apple/).



