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Grade 5 Social Studies

 

Identity



  Significance

Perspective-Taking



 

Ethical Judgment
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Grade 5 English Language Arts

Comprehension Strategies

Thinking Skills

Creativity
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Exploring Immigration and Refugees through Story

What is a refugee? Why do people 
become refugees, and how do they 
migrate? What is it like to migrate 
on foot, by boat, or by vehicle? 
What are refugee camps? How does 
it feel to be a refugee? Includes a 
case study of Syrian refugees.

What does it mean to be an 
immigrant? Why and how do people 
move to a new home? How does it 
feel to live in a new country? 
Includes a timeline of events that 
have caused large amounts of 
people to move to a new place, from 
the Irish Potato Famine to the war 
in Syria, and a case study of Iraq.

Making Canada Home chronicles the 
country’s major waves of immigration, 
from welcoming early European 
arrivals to becoming a modern-day safe 
haven for refugees. The book also 
acknowledges times when Canada has 
not been especially welcoming. It 
explores how each period of 
immigration has shaped the laws, 
values, and face of Canada on the way 
to today’s multicultural society.  



Exploring Immigration and Refugees through Story

 

Stepping Stones tells the story of 
Rama and her family, who are forced 
to flee their once-peaceful village to 
escape the ravages of the civil war 
raging ever closer to their home. With 
only what they can carry on their 
backs, Rama and her mother, father, 
grandfather and brother, Sami, set out 
to walk to freedom in Europe.

Forced to leave their home and their homeland, 
Olsa and Bashkim gathered all their courage and 
the few things they simply could not leave behind; 
some family photographs and Mishka, the cat. 
Like many others, Olsa, Bashkim and Mishka set 
out to find safety, journeying first to Macedonia, 
then finally far across the world to Canada. But 
no one at the receiving centre in Greenwood, 
Nova Scotia would have guessed that of the more 
than two thousand immigration cards issued for 
the refugees, one would be for a small brown-and-
white striped cat— the cat from Kosovo.

Every child needs a home. Children need 
somewhere safe where they can be happy, eat 
their meals with their family, play with their 
toys, and go to sleep at night feeling unafraid. 
But many children all over the world have had 
to leave their homes because they are no 
longer safe. Because of war and conflict, they 
and their families have become refugees.



Exploring Immigration and Refugees through Story

 

Moving can be traumatic in the best of 
circumstances, so imagine what it must be like for 
young Hassan, whose family has fled war-torn 
Somalia for England.  

Hassan's painting of his Somalian home has the 
harsh colours of war. As he adjusts, a new drawing 
reveals the true colours of his adopted home-a 
maroon prayer mat and his sister's pink dress.

When Sangoel and his mother and sister arrive in the 
United States, everything seems very strange and 
unlike home. In this busy, noisy place, with its 
escalators and television sets and traffic and snow, 
Sangoel quietly endures the fact that no one is able to 
pronounce his name. Lonely and homesick, he finally 
comes up with an ingenious solution to this problem, 
and in the process he at last begins to feel at home. 

When relief workers bring used clothing to a 
refugee camp in Pakistan, ten-year-old Lina is 
thrilled when she finds a sandal that fits her foot 
perfectly - until she sees that another girl has the 
matching shoe. But soon Lina and Feroza meet 
and decide that it is better to share the sandals 
than for each to wear only one. The girls discover 
the true meaning of friendship and sacrifice. 
"Four Feet, Two Sandals" honours the experiences 
of refugee children around the world, whose daily 
existence is marked by uncertainty and fear.



Exploring Immigration and Refugees through Story

Life in Amira's peaceful Sudanese village 
is shattered when Janjaweed attackers 
arrive, unleashing unspeakable horrors. 
After losing nearly everything, Amira 
needs to find the strength to make the 
long journey on foot to safety at a 
refugee camp. She begins to lose hope, 
until the gift of a simple red pencil opens 
her mind -- and all kinds of possibilities.

A Long Walk to Water begins as two stories, told 
in alternating sections, about two eleven-year-olds 
in Sudan, a girl in 2008 and a boy in 1985. The 
girl, Nya, is fetching water from a pond that is two 
hours' walk from her home: she makes two trips to 
the pond every day. The boy, Salva, becomes one 
of the lost boys of Sudan, refugees who cover the 
African continent on foot as they search for their 
families and for a safe place to stay.

On a snowy morning, little Xiao Ling Li 
and her parents are about to take part in 
a ceremony — one that will make them 
Canadian citizens. To record the day for 
her new brother or sister, she decides to 
keep a scrapbook to treasure the day.  



How to Use Books to Foster 
Heart-Mind Well-being 

Books, and the stories within them, offer safe and engaging teachable moments for 
children to explore emotions, understand common life challenges and apply social 
and emotional skills. 

Bibliotherapy is the technical term for using books to help children, youth and 
adults work through tough issues that they face in their everyday social worlds. 
Many books are written explicitly about feelings or problems. But many more are 
more subtle in their approach - offering characters and events that children and 
youth can relate to which broaden perspectives and offer opportunities to develop 
empathy and practice critical thinking. 

Research shows that by identifying with characters and events in books, young 
people may feel less isolated, can be relieved of emotional pressure and gain 
insight into their own behaviours and self-concept. Stories also provide a problem-
solving playground where students recognize that there is more than one way to 
approach problems. Using a book as a safe scenario, children are able to discuss 
problems more freely and can actually practice generating solutions or planning a 
course of action.   

To be clear, a book on its own does not offer the same depth of learning compared 
to when adults provide guidance and help children to think, understand and engage 
with the story and with each other in prosocial ways.  

One framework for adults to structure bibliotherapy suggests four steps: 

1. Pre-reading



 • Choose well written, age-appropriate books whose stories use familiar         
language. 

 • Activate the child's background knowledge. This can be done by holding up         
the book and asking for predictions about the story or offering a general 
statement about the book and asking if they have ever experienced the topic. 

2. Reading 
 • Read aloud. Talk about the story as it unfolds. Invite children to make         

connections, visualize, ask questions, and make inferences. 

3. Post Reading Discussion 
 • Have children re-tell the plot,  describe and evaluate the characters’ feelings         

and/or comment on events that occurred. 
 • Ask probing questions to help children think about their own feelings and         

better identify with the characters and events in the story 

4. Use Reinforcing Activities 
 • Apply problem solving strategies to expand on the book’s resolution of a         

situation. 
 • Practice and apply social and emotional learning using activities such as         

journals, role plays, debates, art activities or interaction with parents. 
 • Consider reading the same book for several days (with younger children) as         

an additional strategy to support children’s social emotional development. 
Children learn the story, they can re-tell the story, and it becomes their story! 
They feel successful, confident and competent!   



Reading and Representing My Thinking 
1. Find a way to show that you know what this story is about (you can make a web, a chart,

or drawings with labels). Represent the topic and main ideas.

adapted with permission of Faye Brownlie, from EPRA and 
DART by the Island Literacy Network, August 2017.



2. How does what you just read remind you of something you already know?

This reminds me of_______________________________________________________ 

_____________________________________________________________________

_____________________________________________________________________

_____________________________________________________________________ 

3. What else do you wonder about this topic?

I wonder______________________________________________________________ 

_____________________________________________________________________

_____________________________________________________________________ 

4. Readers often add their own thinking to text. Think of something you believe to be true in

this story, but was not directly revealed by the author and/or illustrator. Share your 

thinking below. (evidence + my thinking = inference) 

Perhaps______________________________________________________________ 

_____________________________________________________________________

_____________________________________________________________________ 

5. Write new or interesting words that you discovered in the story.

_____________________________________________________________________

_____________________________________________________________________ 

6. In what way has your thinking changed after reading this story?

I have learned_________________________________________________________ 

_____________________________________________________________________

_____________________________________________________________________

adapted with permission of Faye Brownlie, from EPRA and 
DART by the Island Literacy Network, August 2017.



Exploring Immigration and Refugees through Video

 

Air Canada Reunites Families : Meet 
one of Canada's newest families (2:56) 

https://www.youtube.com/watch?
v=NuwDZD9tVTM

What does it mean to be a refugee? (5:42) 

https://www.youtube.com/watch?
v=25bwiSikRsI

Real Stories Of Child Refugees (3:29) 

https://www.youtube.com/watch?
v=REJp4FMlE6s 

Push and Pull Factors in Immigration (2:21) 

https://www.youtube.com/watch?v=nai-
Rjg7QF4

https://www.youtube.com/watch?v=REJp4FMlE6s
https://www.youtube.com/watch?v=REJp4FMlE6s
https://www.youtube.com/watch?v=nai-Rjg7QF4
https://www.youtube.com/watch?v=nai-Rjg7QF4
https://www.youtube.com/watch?v=25bwiSikRsI
https://www.youtube.com/watch?v=25bwiSikRsI
https://www.youtube.com/watch?v=NuwDZD9tVTM
https://www.youtube.com/watch?v=NuwDZD9tVTM
https://www.youtube.com/watch?v=REJp4FMlE6s
https://www.youtube.com/watch?v=REJp4FMlE6s
https://www.youtube.com/watch?v=nai-Rjg7QF4
https://www.youtube.com/watch?v=nai-Rjg7QF4
https://www.youtube.com/watch?v=NuwDZD9tVTM
https://www.youtube.com/watch?v=NuwDZD9tVTM
https://www.youtube.com/watch?v=25bwiSikRsI
https://www.youtube.com/watch?v=25bwiSikRsI


 

What life is like once refugees reach Canada (2:27) 

https://www.youtube.com/watch?
v=Gkn5O6MSWuU

Refugee family's first days in Canada (4:56) 

https://www.youtube.com/watch?
v=avdKPt7AI3w 

I AM A REFUGEE: Global 
refugees bust myths (2:48) 

https://www.youtube.com/watch?
v=LR06swBPNWc

Kids, refugees, questions (3:11) 

https://www.youtube.com/watch?
v=ctCaKH-2Wm8 

https://www.youtube.com/watch?v=avdKPt7AI3w
https://www.youtube.com/watch?v=avdKPt7AI3w
https://www.youtube.com/watch?v=avdKPt7AI3w
https://www.youtube.com/watch?v=avdKPt7AI3w
https://www.youtube.com/watch?v=ctCaKH-2Wm8
https://www.youtube.com/watch?v=ctCaKH-2Wm8
https://www.youtube.com/watch?v=Gkn5O6MSWuU
https://www.youtube.com/watch?v=Gkn5O6MSWuU
https://www.youtube.com/watch?v=LR06swBPNWc
https://www.youtube.com/watch?v=LR06swBPNWc
https://www.youtube.com/watch?v=Gkn5O6MSWuU
https://www.youtube.com/watch?v=Gkn5O6MSWuU
https://www.youtube.com/watch?v=LR06swBPNWc
https://www.youtube.com/watch?v=LR06swBPNWc
https://www.youtube.com/watch?v=ctCaKH-2Wm8
https://www.youtube.com/watch?v=ctCaKH-2Wm8


Syrian refugees in Canada (2:29) 

https://www.youtube.com/watch?
v=q18lCsZxtfg 

From refugees to entrepreneurs (1:58) 

https://www.youtube.com/watch?
v=oeuapiZFUfM 

Hi. I'm a refugee. (2:50) 

https://www.youtube.com/watch?
v=fdj7XVQLehU

To Be a Refugee (8:06) 

https://www.youtube.com/watch?
v=LpwqK3B2ac8 

Top 30 Magical Photos Of Children 
Playing Around The World (1:58) 

https://www.youtube.com/watch?
v=cVqFRz9b8VY 

https://www.youtube.com/watch?v=fdj7XVQLehU
https://www.youtube.com/watch?v=fdj7XVQLehU
https://www.youtube.com/watch?v=oeuapiZFUfM
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https://www.youtube.com/watch?v=q18lCsZxtfg
https://www.youtube.com/watch?v=q18lCsZxtfg
https://www.youtube.com/watch?v=fdj7XVQLehU
https://www.youtube.com/watch?v=fdj7XVQLehU
https://www.youtube.com/watch?v=cVqFRz9b8VY
https://www.youtube.com/watch?v=cVqFRz9b8VY
https://www.youtube.com/watch?v=LpwqK3B2ac8
https://www.youtube.com/watch?v=LpwqK3B2ac8
https://www.youtube.com/watch?v=q18lCsZxtfg
https://www.youtube.com/watch?v=q18lCsZxtfg
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https://www.youtube.com/watch?v=oeuapiZFUfM
https://www.youtube.com/watch?v=oeuapiZFUfM
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An Immigration and Refugees Inquiry: links to supporting materials

 

Exploring Young Immigrant Stories This 
lesson helps students appreciate diversity among their 
peers and the diversity of immigrants all over the 
world. Through hands-on exercises, students will 
discover similarities and differences they share with 
other children. 

https://www.tolerance.org/classroom-resources/
tolerance-lessons/exploring-young-immigrant-stories 

Who is an Immigrant? In this lesson, students 
examine themselves within various contexts—
including family, culture and community—as a 
means to better understand who they are as 
individuals and who they are in relation to people 
around them. 

https://www.tolerance.org/classroom-resources/
tolerance-lessons/who-is-an-immigrant 

Looking Closely at Ourselves In this lesson, students explore race and self-identity by 
creating self-portraits. The lesson aims to help students develop detailed observational skills 
and use these skills in relation to themselves and others. It also begins constructing a 
vocabulary that is crucial in helping build community and discuss some of the more 
challenging aspects of race and racial identity formation. 

https://www.tolerance.org/classroom-resources/tolerance-lessons/looking-closely-at-ourselves 

Understanding my Family’s History After exposure to relevant literature in class, 
students are invited to research their family history by interviewing their parents. They will 
use this information along with visual props to tell their story to classmates. 

https://www.tolerance.org/classroom-resources/tolerance-lessons/understanding-my-
familys-history 

https://www.tolerance.org/classroom-resources/tolerance-lessons/who-is-an-immigrant
https://www.tolerance.org/classroom-resources/tolerance-lessons/who-is-an-immigrant
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https://www.tolerance.org/classroom-resources/tolerance-lessons/who-is-an-immigrant
https://www.tolerance.org/classroom-resources/tolerance-lessons/understanding-my-familys-history
https://www.tolerance.org/classroom-resources/tolerance-lessons/understanding-my-familys-history
https://www.tolerance.org/classroom-resources/tolerance-lessons/exploring-young-immigrant-stories
https://www.tolerance.org/classroom-resources/tolerance-lessons/exploring-young-immigrant-stories
https://www.tolerance.org/classroom-resources/tolerance-lessons/exploring-young-immigrant-stories
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https://www.tolerance.org/classroom-resources/tolerance-lessons/understanding-my-familys-history
https://www.tolerance.org/classroom-resources/tolerance-lessons/understanding-my-familys-history


An Immigration and Refugees Inquiry: links to supporting materials

Grade 5 Immigration, Government, Natural Resources   
UNIT ONE: IMMIGRATION  
Big Idea: Canada’s policies and treatment of minority peoples have negative and positive 
legacies. Big Idea: Immigration and multiculturalism continue to shape Canadian society 
and identity.  

https://www.donnaward.net/atk/uploads/PDF/Gr5_BC-
Immigration,_Government,_Natural_Resources.pdf 

Refugees: A Canadian Perspective This teacher’s guide contains basic facts, 
stories, and activity ideas to assist you in introducing the topic of refugees into your 
classroom, whether in social studies, inquiry or other lessons. It explains who refugees 
are, the concepts of asylum and international protection, what Canada is doing for 
refugees and, lastly, how students can take action to raise awareness and help refugees in 
their communities.  

http://unac.org/wp-content/uploads/2012/10/Refugees_Canadian_Teachers.pdf 

Chinese Immigration Quest to BC Students explore the causes of immigration 
and compare them to the consequences Chinese immigrants encountered in Canada 
during 1853–1923 and 1947–1960.  

http://www.openschool.bc.ca/bambooshoots/teacher/gr5/lessons/
Gr5_Lesson_3_Plan.pdf 

http://unac.org/wp-content/uploads/2012/10/Refugees_Canadian_Teachers.pdf
https://www.donnaward.net/atk/uploads/PDF/Gr5_BC-Immigration,_Government,_Natural_Resources.pdf
https://www.donnaward.net/atk/uploads/PDF/Gr5_BC-Immigration,_Government,_Natural_Resources.pdf
http://www.openschool.bc.ca/bambooshoots/teacher/gr5/lessons/Gr5_Lesson_3_Plan.pdf
http://www.openschool.bc.ca/bambooshoots/teacher/gr5/lessons/Gr5_Lesson_3_Plan.pdf
http://www.openschool.bc.ca/bambooshoots/teacher/gr5/lessons/Gr5_Lesson_3_Plan.pdf
http://www.openschool.bc.ca/bambooshoots/teacher/gr5/lessons/Gr5_Lesson_3_Plan.pdf
https://www.donnaward.net/atk/uploads/PDF/Gr5_BC-Immigration,_Government,_Natural_Resources.pdf
https://www.donnaward.net/atk/uploads/PDF/Gr5_BC-Immigration,_Government,_Natural_Resources.pdf
http://unac.org/wp-content/uploads/2012/10/Refugees_Canadian_Teachers.pdf


 

Ever wonder how to get students genuinely engaged 
in your curriculum? Or wish you could let them 
explore the amazing questions they ask? If so, 
Smokey provides research-based suggestions that 
help explore the curriculum by connecting what kids 
wonder about, to the wonders you must teach them. 

https://www.youtube.com/watch?v=xXfRj1mZmNI 

Just getting started with inquiry? Looking for 
your own next step in student-driven inquiry? 
Or do you just want new teaching ideas to try? 
Read The Curious Classroom. "By the end of 
this book," writes Smokey Daniels, "I hope you 
will say two things: I never knew my kids were 
capable of working at this level; and this is the 
most fun I have ever had in my teaching life."

You can find this book on 
Destiny and borrow it from the 
LRC Professional Library…

https://www.youtube.com/watch?v=xXfRj1mZmNI
https://www.youtube.com/watch?v=xXfRj1mZmNI




What is Inquiry-based learning? 

Inquiry-based learning is a dynamic and emergent process that builds on students’ natural 
curiosity about the world in which they live. Inquiry places ideas at the centre of the learning 
experience. Teachers using an inquiry-based approach encourage students to ask and genuinely 
investigate their own questions about the world. Teachers further facilitate students’ learning by 
providing a variety of tools, resources, and experiences that enable learners to investigate, 
analyze, reflect, and rigorously discuss potential solutions to their own questions about a topic 
the class is studying. (An excerpt from www.naturalcuriosity.ca)  

Types of Inquiry-based learning 

Structured inquiry 
• the teacher determines the big idea, and what the students

will come to understand by the end of the inquiry

• the teacher provides the guiding questions

• the students will help create the plan and guide the inquiry
with their questions, interests, ideas, analysis, reflections and
understandings

Guided inquiry 
• the teacher determines the big idea or topic and the students and/or the teacher come up with

the questions

• the students are responsible for designing and following their own procedures to test the
question and then communicate their results and findings

Open inquiry 
• the students determine the purpose and formulate the questions

• the students design the procedures, gather the materials and communicate their findings

• the teacher facilitates, supports, asks questions and redirects the investigation

Adapted from Michelle Hikida, mhikida@sd38.bc.ca ~ Super Conference, October, 2017

http://www.naturalcuriosity.ca
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‘What learners can do during inquiry time’

pg. 286 

 Read to themselves ~ nothing correlates more highly with reading achievement than reading 

volume. Reading provides the most direct route to finding information and answering questions. So just 
plain, independent reading is one of the most important thangs kids can do during inquiry circle time.

 Read to each other ~ reading together with an inquiry circle partner or the entire inquiry circle 

can spur conversation and lead kids to discoveries they might not make when reading alone. 

 Conduct research online ~ choosing sources which are accurate and authoritative. Is the 

source up to date? Consider EBSCO and other Destiny based links. 

 Respond in writing and/or drawing ~ jotting and drawing thinking is especially useful 

when reading to find information and answer questions. Keeping track of thoughts and questions helps 
students clarify their understanding and synthesize information. Students are encouraged to write and/or 
draw about their research, whether in books, online, watching a video, or scrutinizing an artifact . 

 Respond by talking ~ talking  with groups or partners goes a long way toward learning and 

understanding.  Explicitly set and co-construct criteria for ‘quiet conversation’. 

 Develop interview questions and conduct practice interviews ~ 
students come up with some interview questions and practice interviewing with an inquiry partner. 

 Contact specialists and experts ~ Students work with partners to come up with a list of 

people they might want to contact to get more information.  

 Maintain a research notebook ~ We remind students to sort through their written and 

drawn responses and write up important findings in their notebooks so they don’t lose track of them 
Often these discoveries lead to more questions. 

 Plan to actively use knowledge and take action ~ Students can discuss how they 

plan to actively use the knowledge which they have acquired. They might decide to simply share it with 
the class or they may be moved to take a more public advocacy position. They can talk with each other 
and then make a collaborative plan. 
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I can reflect on my learning and describe 
or draw how I have demonstrated or 
developed my competencies.

Name:									 Date:

Self-assessment can take many forms and may focus on one, a few, or all of the core competencies.

CORE COMPETENCIES SELF-ASSESSMENT 

Adapted from School District No. 36, Surrey
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